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About the EEF: Our Mission

The Education Endowment Foundation (EEF) is an independent charity dedicated
to breaking the link between family income and educational achievement.

We do this by supporting schools, nurseries and colleges to improve teaching and
learning through better use of evidence.
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About the EEF: The historical attainment gap in England

Early Years KS2 R R

Even before the

0 pandemic, the
o attainment gap
0.6
between
0.4 .
noreasing disadvantaged
0.2 . .
st : g B pupils and their
Decreasing -0.2 \/\/ peerS WaS
beginning to
widen.
-0.8
o Source: EPI. (2020).
Education in England:
2012 2013 2014 2015 2016 2017 2018 2019 2012 2013 2014 2015 2016 2017 2018 2019 2012 2013 2014 2015 2016 2017 2018 2019
Annual Report 2020.
_ | Education Policy
Key: 3 year moving average .
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About the EEF:

Our approach

Synthesis

A
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Our approach: Evidence generation
We fund ideas that:

= Focus on raising outcomes to narrow the socio-
economic attainment gap

= Build on existing evidence or widespread practice

= Can be scaled up cost-effectively if shown to work.

We focus on robust evaluation:
= Randomised Controlled Trials (RCTs) or QEDs
» |ndependent evaluations

= Separation of developers and evaluators

We report without fear or favour.
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Our approach: Evidence generation

Our new research agenda aims to...

» |dentify programmes around priority themes or questions

» Fill gaps in the evidence base

* Find approaches with the potential to support disadvantaged pupils’ progress

A Education

Endowment
Foundation ¥ @EducEndowFoundn



Our approach: Evidence generation

We work to scale interventions that are proven to have a positive impact on pupil progress.

Completed

Nuffield Early

Language Intervention
University College London and ICAN

Additional months progress
Under best possible conditions

Cost @
Evidence

Nuffield

Early
Language

Intervention

=ije =ie =le
=ije =ie =le
=ije =ije =Be
=ije =ile =le
=ije =ide =Be
=ije =ie =le
=ije =ide =Be
=ije =ije =He
=ije =ile =le

Intervention scaled
to 11,000 schools
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Our approach: Evidence synthesis
Our flagship resource is the Teaching and Learning ToolKkit.

= An accessible summary of over 2,600 studies, regularly updated with the latest evidence

Arts participation

Moderate impact for very low cost based on moderate @ e

evidence.

Aspiration interventions

Unclear impact for very low cost based on insufficient @

evidence.

Behaviour interventions

Moderate impact for low cost based on limited @ @
evidence.
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Our approach: Evidence synthesis

EEF guidance reports summarise key findings from our systematic evidence reviews.

They provide actionable recommendations on a variety of areas of teaching practice, from literacy
to leadership.

EFFECTIVE PROFESSIONAL TEACHER FEEDBACK TO
‘ Education Educati
Endowment DEVELOPMENT A Sertpmedh IMPROVE PUPIL LEARNING
Foundation Summary of recommendations Foundation y of

+ T
T6%
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All are underpinned by
evidence reviews (ideally
systematic reviews)
commissioned by the
EEF, for the purposes of
producing the guidonce.

Teacher voice is central,

both in helping to
identify which guidance
to produce (or updote),
as well as in shoping
the reporis and their
recommendotions.

Key objectives of EEF guidance reports:

Evidence R IR PR

Reports ore led by
the EEF Progrommes
team, together with the
relevant EEF Content
Spedalist - they convene
G consultative external
ponel of subject-
expert teachers and
ocodemics 1o help
analyse the extermnolly-
produced evidence
review and decide
on 5-7 key headline
recommendations
oround which the

guidonce Is structured

All EEF guidance is
written in occessible
ionguoge ond supported
by clear graphics

We gim to help teochers
implement these
recommendotions
through o range of
procticol resources
(for exoample,
self-gssessment
tools, cudit tools, cose
studies) published
online glongside the
Guidance Report

Our network of Research
School portners develop
and deliver training
based on the guidance
Working collaboratively
with partners Qcross
Englond (such as
locol authorities, multi-
ocademy trusts, teaching
SChools) we ensure
this reaches thousonds
of schools nationaliy,
particularly in areas
of discdvantage.
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Improving Social and Metacognition and Self- Improving Behaviour in
Preparing for Literacy Improving Literacy in Key Improving Literacy in Key Emotional Learning in regulated Learning Schools
Early Years & Primary Stage 1 Stage 2 Primary Schools Primary & Secondary Primary & Secondary
. . Prima
5 Primary Primary i Seven recommendations for Six recommendations for improving
Seven recommendations to support
Six recommendations for improving teaching self-regulated learning & behaviour in schools
improving early language and Eight recommendations to support Seven recommendations to improve i A — ¥z
social and emotional learning in metacognition
literacy the literacy of 5-7 year-olds literacy teaching for 7-11 year-olds primary schools

¥ Download PDF ¥ Download PDF ¥ Download PDF ¥ Download PDF

. o . . . Using Digital Technology to Putting Evidence to Work - A Making Best Use of Teachin
Improving Mathematics in the Improving Mathematics in Improving Secondary 9 %9 . ey 9 . . 9 9
) Improve Learning School’s Guide to Assistants
Early Years and Key Stage 1 Key Stages 2 and 3 Science Brimany &Secondany A —— Primary & Secondary
Early Years & Primary Primary & Secondary Secondary X
. . Early Years, Primary & Secondary . .
Four recommendations on using Guidance to help primary and
Five recommendations to support Eight recommendations to improve Seven recommendations for digital technology to improve A guide to implementation secondary schools make the best
practitioners in developing the outcomes in maths for 7-14 year olds improving science in secondary children's learning applicable to any school use of TAs
maths skills of 3-7 year-olds schools improvement decision

¥ Download PDF ¥ Download PDF 3 Download PDF ¥ Download PDF ¥ Download PDF ¥ Download PDF
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Our approach: Evidence mobilisation

“Simply disseminating research
summaries and evidence-based
resources to schools is not an
effective way for research
organisations to support schools to
Improve pupil outcomes.”

‘Literacy Octopus’ Dissemination Trial
evaluation report (2019)
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Our approach: Evidence mobilisation

IMPROVING LITERACY
IN KEY STAGE 2

Guidance Report

Education
Endowment
AVIA Foundation

IMPROVING LITERACY IN KEY STAGE 2
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Our approach: Evidence mobilisation

The Research Schools Network
serves as a bridge between
evidence and practice.
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London & South East

North London Alliance
Research School f.\r.“/

S~

East London

Research School

a CHARLES
DICKENS

RESEARCH SCHOOL

Greenshaw

Researc h School
Res.e?:t.rzz.h/ A Education
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Insights from
Evidence Use
Research




v" We know a lot about what constitutes effective teaching,

through educational research
v EEF alone has commissioned over 200 randomised controlled

trials Iin a little over a decade.

But

...we know much less about how research evidence is viewed by
school leaders and teachers, and what they know of and do with
the information it provides.

Education
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Engagement
with High-quality

research application
evidence

‘As part of acknowledging the complexity of educational knowledge governance, there has
been a growing recognition that promoting the use of evidence is not the same thing as
ensuring its use. (...) A number of realities intrude including the limited time and capacity of
policy makers and practitioners; the time and effort required to learn new habits and
behaviours; and the interaction among different forms of knowledge when determining the best

course of action.’
Tracey Burns & Tom Schuller (2022)
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Barriers to evidence use...

https://www.menti.com/al3omcs6fpch

Code: 5849 8914

Mentimeter
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https://www.menti.com/al3omcs6fpc5

Prior research has identified many factors that affect school leader and teacher engagement with
and use of research evidence:

Available time

Accountabllity pressures (e.g., Ofsted / DfE)

Staff retention

Practitioner confidence

Availability of sources from trusted organisations
How research evidence is shared and disseminated
Format and presentation of research evidence
Leadership’s engagement with research evidence

(from AERO, 2022; Lord et al, 2017; Wiggins et al, 2019; Coldwell et al, 2017)

SQ@ "0 a0 oy
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How do school leaders perceive and use evidence?

Research evidence use is becoming a pro-social norm within English schools. Most
2l ' teachers and school leaders report having used research to reflect on and discuss
best practice with colleagues and believe school leaders who are evidence informed

can share best practice.

\

~

58% class , o
It's the smarter working, isn't it? It's not

Introducing something again with numerous
changes that can often be implemented in
71% head schools, but actually: what's going to have an

teachers impact?’ (RSFG4) y

teachers
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How do school leaders perceive evidence?

© School leaders and teachers define 'research evidence' in many ways, which ma
y y
O/ Influence their ability to combine evidence sources effectively and make comparative
4. judgements of evidence type and quality.

‘Peer-reviewed findings from information which has been
systematically collected and analysed by external
experts and academics.’

YA ‘Findings from personal searches through reading
headteachers sources such as books, and internet and library
searches.’

‘ Education
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Developing a shared language

What Is the difference between:
e Research?
e Evidence?

e Research evidence?

.\.,./ '
A Education Researc h
Endowmen t Schools Network

Foundation 3 @EducEndowFoundn P



Our working definition:

ig The findings from systematic investigation.

High-quality research will also be conducted to ensure reliability - for example by deploying
measures to reduce the risk of bias - and to quality-assure the research methods used and
the strength of evidence underpinning inferences and conclusions, such as through a
process of peer-review.

Examples of high-quality research evidence could include evidence commissioned and
published by the EEF in the Teaching and Learning Toolkit or evaluation reports, papers in
research journals, and research reports from other reputable organisations.

v
v
v
v

Education
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Why is Evidence Literacy important?

Gathering a range of data
Analysis \

(reducing bias; identifying

weaknesses & limitations) :
- schoottasea S

implemented approaches

Triangulation

- evidence

AND
Accessing & ‘reading’ evidence External identification of promising
Assessing quality & relevance ———— evidence approaches
Translating evidence to school /
context
A  Fousaton Resecrch

Endowment
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How do school leaders use evidence? What motivates them to use
research evidence in decision making?

-~ Whilst many school leaders see research evidence as important to their work and
school improvement, some justify existing decisions with it and at times perform
Q) superficial compliance to research evidence, rather than making deep and thoughtful

use of it. This is often due to capacity and knowledge constraints (e.g., time,
workload, research evidence literacy, etc).

it feels like a flipping circus. And research is one of the many hoops that you've got to
Jjump through, including online safety, female genital mutilation. (...) fundamental British
values, careers education. The list is endless, but (...) research comes along thinking

it's a solution. It isn't. It's just another hoop. (...) | mean, we're doing it. Of course, we

do it because we have to. But it's another thing. It's another hoop in the circus that we
like to call education’

A Education
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Activities

» July 2022: online survey of school leaders (119 eligible responses)
« March 2023: Analysis of random sample of PP statements: 400 b »ew e e S oo
schools. :

» 2022-23 Pupil Premium Reference Group, 17 school leaders.

Questions
 What challenges are schools addressing with PP?

 How are evidence and EEF guidance used in PP decision making?

o 1
53]

A
:éﬁienm

* What does strategy development look like in schools?

« What spending choices are schools making, and why?

What behaviours and influences sit behind these decisions?

~ ,,./ ,
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Three quarters of schools in England say poor attendance and low-reading
levels are the biggest challenges affecting their socio-economically
disadvantaged pupils’ academic achievement.
Attendance I 75%
Attainment: Reading [l 74%
Social and emotional health/wellbeing NG 63%
Attainment: Writing [N 49%

Access to enrichment/cultural opportunities [N 47% . .
Attendance is a growing challenge:

54% in 20-21, 71% in 21-22 and 75% in
Attainment: Maths/numeracy [N 15% 22_23

Attainment: Speech and Language [ 46%

Attainment: Other subject OR subject not specified [N 45%
Parental engagement & home learning environment [ 41%
Mental health [ 3%
Aspiration [ 27%
Lack of financial means, equipment & resources [N 25%
Behaviour [ 4%
SEND [N 17%

Independent learning [ 9%

School factors (e.g teaching expertise) [ 9% ‘ Education
Endowment
0% 20% 40% 60% 80% 100% .
Foundation

% of schools that reported each challenge



PP strategy development often starts in summer

Most schools consult teachers and wider staff;
many do not (survey)

Governors are more likely to review the strategy
than be consulted on it (survey)

Trust schools are given high degree of
autonomy with PP
(Reference Group)

(
I'm lucky at the moment with the governor | have

who supports disadvantaged pupils through charity
work but other schools in our trust are not as lucky.

-

Research
Schools Network

~N

40

35

30

25

20

15

1

o

&)]

Start point: all respondents

40

16
: I

28
I |

Pre-Summer term Summer term 2022 Summer Holiday = Autumn 12022 We have a 3-year

2022

strategy, so will
not be making any
updates.

| find that very often our governors don’t have the
correct understanding of PP to know how to be a

critical friend.
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Reported evidence use is Sources cited

- . = LA
IncreaSIng"' DiE I 4 7%
_ _ _ _ School Data N 9%
* 89% of schools cited research evidence in their 22-23
- Acad icP %
PP statement, up from 76% in 21-22. cademic Papers N 17>
The Sutton Trust [ 8%
« Secondary schools were more likely to cite research Ofsted I 6%
evidence than primaries (91% vs. 84%).
EIFf Il 5%
 The EEF was the most frequently cited source (88%). NFER I 4%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
« There was a positive correlation between FSM rate

and citation of EEF. Citation of EEF by % FSM

9%% — (quartiles, lowest to
. . : . highest) 94%
We believe as a Trust in researched, informed 94%
action. There’s always a load of research that 92% 91%
happens before we decide on our strategic plans 90%
88%
Why Accelerated Reader? | think they just used it 86%
c c ane c c 84% 84%
In my previous trust, so | was familiar with it 84%
\ 82%
80%
Any consistent practice applied effectively from the top of the 8%
school to the bottom over a sustained period will have impact. Q1L Q2 Q3 Q4




On average, schools are spending slightly more on
high quality teaching, but with significant variation

* Primaries report higher proportion of spend
on TAS than secondaries.

« Secondaries reported higher proportion of
spend on WS than primaries.

« Secondaries spent 5pp less on WS this year
than last year.

32%
36% 39% 37%

0
379 32%

31%

High quality teaching (%o)

Targeted academic support
All schools in (%)

sample (n=321)

25% 31%

Primary schools Secondary schools
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It makes all your staff aware that this is a shared problem.
And it’s not just your PP representative. It's not just an SLT
problem. Everybody has a large chunk to play here.

It gives us as headteachers the, you know, it's
OK to use the money for more children... There’s
more children benefitting from it.

It's given me the confidence to be able to speak to the
trust and say, we are assigning this chunk of money to
teaching.

-

That’s why we introduced [a new teaching approach]. The outcome
improved for everyone. The gap does narrow, but it doesn’t
disappear. So, you have to be targeting those disadvantaged as
well. It is a danger just to use teaching as a single strategy.

\
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Frequently stated approaches:

Up since last year:

* Numeracy (21pp)

« CPD (17pp)

« Hardship funding (17pp)

Down since last year:
* Recruitment and retention (13pp)
« Sports activities (13pp)

Staffing accounts for substantial spend
across tiers

We use a good chunk of our PP money to keep staff in
school such as our attendance manager and
behaviour mentor and many of our TAs.

There's a danger your pupil premium money goes
straight out... And so you realize how do you change
and react? Because it's pre-allocated already.

Research
Schools Network

A AN

Literacy interventions

General staff training/CPD

Arts, culture and trips

Attendance interventions

Tuition (small group)

Social and emotional learning

Numeracy interventions

Tuition (1:1)

Parental engagement/family support
Oracy/speaking and listening interventions
Hardship funding (e.g. uniform, food, stationery)
Aspiration interventions (e.g. careers support)
Diagnostic assessment

Targeted mental health support (e.g. counselling)
Behaviour interventions

Teaching Assistants: targeted interventions
Breakfast clubs

SEND support

Recruitment and retention of staff

Extended school time

Sports and outdoor activities

Staff mentoring or coaching (non-ECT staff)
EdTech: Hardware and non-pedagogical software
EdTech: Pedagogical software/apps

Teaching Assistants: in-class support
Summer/holiday schools

Tuition (peer)

Early career support (incl. coaching, mentoring)
Alternative Provision (AP) within school

literacy, CPD, arts, attendance

71%
I 68%
I ——— 67 %
I 63%
I 59%
I 50%
I—— 46%
I 43%
I 43%
I 38%
——— 37%
——— 36%
e 35%
—— 32%

—— 28%

—— 26%

I 26%

—— 22%

—— 22%

I 20%

I 20%

I 20%

I 16%

. 9%

. 9%

. 9%

7%

0% 20% 40% 60% 80%

% of school that cited each approach

86%
83%

100%



The EEF Guide to
the Pupil Premium

The EEF Guide to the Pupil Premium

‘Menu of approaches’: evidence brief and supporting resources

This planning tool is designed to support you—a school leader, governor, or
trustee—as you consider potential approaches to your Pupil Premium
spending. It introduces findings from high quality research related to each
strand of the Department for Education’s ‘menu of approaches’ and
signposts evidence-informed resources.

Before considering approaches, a crucial first step in strategy development is
to conduct a robust diagnosis of specific barriers to learning faced by your
socio-economically disadvantaged pupils. For more support with developing
your Pupil Premium strategy, see our Guide to the Pupil Premium.

The EEF Guide to the Pupil Premium
Discussion prompts for governors and trustees
to support an effective strategy

As a school governor or trustee, you have an
important role to play in supporting and
challenging the leadership team at your school
to improve outcomes for socio-economically
disadvantaged pupils. How the school spends
its Pupil Premium funding is an important

part of this role.

Research
Schools Network

A Education

Endowment
Foundation




Foundations
support Impeé

collaboratio




Quality use of research evidence in education is defined as...
the thoughtful engagement with and implementation of appropriate
research evidence, supported by a blend of individual and

EADERSHJP organisational enabling components within a complex system.

APPROPRIATE
RESEARCH EVIDENCE

I

THOUGHTFUL
ENGAGEMENT &
IMPLEMENTATION

S
S ce
"STEM.pvEL INFLUE

CORE COMPONENTS

APPROPRIATE RESEARCH
EVIDENCE

The need for research evidence
to be not only methodologically
rigorous, but also appropriate
for the educational issue, the
context and intended use.

THOUGHTFUL ENGAGEMENT
AND IMPLEMENTATION

Critical engagement with the
research evidence, shared
deliberation about its meaning
and effective integration of
aspects of the evidence within
practice.

ENABLING COMPONENTS -
INDIVIDUAL LEVEL

ENABLING COMPONENTS -
ORGANISATIONAL LEVEL

SYSTEM-LEVEL INFLUENCES

SKILLSETS

The knowledge and capabilities
that are required to thoughtfully
engage with and implement

appropriate research evidence.

MINDSETS

The dispositions, attitudes
and values that are required
to thoughtfully engage with
and implement appropriate
research evidence.

RELATIONSHIPS

The interpersonal processes
and connections that are
required to thoughtfully engage
with and implement appropriate
research evidence.

LEADERSHIP

The organisational vision,
commitments and role models
that support thoughtful
engagement with and
implementation of appropriate

The complex interactions and
inter-dependencies across the
education sector to support
thoughtful engagement

with and implementation of
appropriate research evidence.

research evidence.

CULTURE

The organisational ethos,
values and norms that support
thoughtful engagement

with and implementation of
appropriate research evidence.

INFRASTRUCTURE

The organisational structures,
resources and processes that
support thoughtful engagement
with and implementation of
appropriate research evidence.

A Education
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Foundations for Effective Partnership Working and Evidence Integration

Collaborative

Work within and
across the local
education system to
co-construct and
co-deliver change for
children.

A Education
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Collaborative

Create partnerships that empower colleagues to use evidence in their contexts
Co-construct the partnership and co-deliver training where appropriate

Embed partnership activities within the existing regional school system
Capitalise on existing influence, expertise, resource

Use local priorities to frame a clear a common goal focused on disadvantage
Identify high-leverage priorities that are amenable to change
Develop shared values, language and understanding

Use evidence to provide objectivity and unite the local system
Provide tailored support for implementation and behaviour change
Monitor implementation to drive learning and iterative improvement

Develop a strong supporting infrastructure e.g., logistics, processes, resources
Establish overall project leadership, governance and coordination

Take appropriate time to explore and prepare
Build local capacity and expertise
Build a lasting on-the-ground culture for evidence-informed school improvement

A Education

Endowment
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 What mechanisms support effective partnership
working in your school and in Hillingdon?

 Based on these foundations, how could partnership
working improve in your school and in Hillingdon?

Piscuss

nnnnnn
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Ensure that professional development effectively builds knowledge, motivates, develops techniques,

and embeds practice

A BUILDING KNOWLEDGE c DEVELOPING TEACHER TECHNIQUES

Education
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Building Motivating Developing Embedding Likely outcome
knowledge tsachers teacher practice
techniques

v v/

If embedding practice is missing, a teacher may
understand the content, be motivated to improve, and
have the technigues to do so but—after a period of
time—may revert to old habits.

When developing techniques and embedding practice
are absent, this could lead to the ‘knowing, doing
gap’. Here, a teacher may be fully aware of what they
need to do and be motivated to do it; unfortunately,
they do not know how to do so, nor do they have the
tools to deliver.

Here teachers may have effectively built the
knowledge but lack the motivation and skills to
implement.

v v/

In this instance, while teacher motivation and
implementation may be present, they may have
misunderstood and misapplied the initial knowledge.

v v v

Where professional development features a
mechanism from each group, it may be more likely to
be effective.

Revert to old habits

Knowing-doing gap

No implementation

Misapplication

Potential to be effective

Research

Schools Network
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A. BUILD KNOWLEDGE B. MOTIVATE STAFF

How can we effectively manage the cognitive load of teachers? How can we encourage teachersto set and agree on goals?
How can we revisit prior learning to embed understanding? How can we ensure information is from a credible source?
How can we offer affirmation and reinforcement after progress?

C. DEVELOP TEACHING TECHNIQUES D. EMBED PRACTICE

How can we best instruct teachers on how to performa specific teaching technique? \ How can we provide useful prompts and cues that helpfully nudge teachers?
Whatpractical support needs to be offered (e.g. coaching)? How can we prompt productive action planning?

How can we offer models of the teaching technique and purposeful feedbackon practice? How can we encourage self-monitoring?

Are there opportunities to rehearse the teaching technique? How can we prompt context-specific repetition to embed practices?

.\././ |
Research A Education

Schools Network Endowment
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“Giving every child — whatever
their socio-economic
background or where they go to
school — access to great
teaching is one of the most
powerful levers we have for
change. Using evidence —
looking at what has and hasn’t
worked in the past — puts us in
a great position to do this.”

https://www.menti.com/al3omcs6fpch

Code: 5849 8914
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