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Key stage 2 English writing standardisation exercise 1

For this standardisation exercise you should assume that, following the discussion with
the teacher during the moderation, you are satisfied that the writing is independent,
including the use of any source material, and that any edits are the pupil’'s own.

Where handwriting seems inconsistent, you should base your judgement on
the strongest piece and assume that this is validated by further evidence in the
pupil’s books.

Where there is no evidence of correct spelling of words from the statutory word lists in
the pupil’s independent writing, you should assume that the teacher has provided
evidence in the form of spelling tests or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a
particular weakness.

All assessments should be made using the Teacher assessment frameworks at the end
of key stage 2: English writing — working towards the expected standard, working at the
expected standard or working at greater depth. You should not assume that the exercise
includes one collection from each of the standards. Each collection should be judged
individually.

Notice

The standardisation exercise was designed to provide materials for local moderators to
check their understanding of the teacher assessment framework to enable moderation of
teacher assessment.

The Standards and Testing Agency (STA) may have edited the pupil scripts to generate
the materials needed for the standardisation exercise process. Moderators should only
use the written materials to assess their understanding against the teacher assessment
framework.

Schools should not use these materials as training materials. STA produces separate
guidance, training and exemplification materials for schools.


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf

Pupil A
This collection includes:

A) a narrative

B) a persuasive letter

C) areview of an attraction
D) a self-reflection

E) an explanation

F) anarrative



Key stage 2

Pupil A — Piece A: a narrative

Context: Pupils studied how published authors use language choices and dialogue to
support characterisation. They were presented with an imaginary scenario, in which a
teacher attempts to persuade a head teacher to change their mind, and tasked to write a
description of this encounter with a focus on characterisation.
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Key stage 2

Pupil A — Piece B: a persuasive letter

Context: After studying formal letter writing, pupils received an email from their head
teacher informing them of the cancellation of their school trip. They were tasked to write a
formal letter to persuade the head teacher to change their mind.

Dear Ms. Greenwaod,

Thank you for your email, which you sent ol D < D b out your
opinion of changing your mind about our school visit to Eden Camp. | am writing to you

lo question your reasons for not going to Eden Camp this month and changing it to June.
In fact, | must disagrea with you, on this occasion. | have many imperant reasons for
you to lel us go in March inslead of June, along with some suggestions to help you
change your mind again.

First of all, | know how you said that the visit would “disrupt our learning time®, but have
you considerad that we are slill learning about WW2, just in a different location? At Eden
Carmp, we will read a multitude of displays and learn about fascinating facts about the
soldiers that fought in the war, including how many pecple unfortunately suffered during
this harrible period. Everyone's stories need to be tald ta be remembered, and this is
why it is essential we go in March while the topic is fresh in our minds and hears. In
order to catch up on what you call ‘disrupted learning time, | suggest that we use
opportunitias for us to calch up on all of our learming when we return, such as in our
lunch times or in after-school booster classes and even on the coach, there and back. |
feel | am giving you some fair sclutions here,

Another important reason that | am concarned about is how, in your email, you said that
SATs are our priority. | have to disagree strongly with your opinion on this, and | must
explain why. 1 think that before SATS, we should have a bit of fun and enjoy our time
before we have SATs and before we leave 1o go to cur new secondary schools. Too
much intense practice will not be good for our mental health, and as a consequence, we
might not do as wall bacause wa naver had any down tima.

Finally, | think that you should reconsider changing the date back to this month instead
of June because we will have already finished cur WW2 topic and will be learning about
something new, so there will be no point in going in June or after; again, it should be
fresh In our minds. In our final year of school, we should have visits like this, nat only for
us to learn but to have experlences with our fiends, which we will remember with our

time o1 oo

| was really excited and looking fonward to going to Eden Camp this March,

Thank you for taking lime 1o read my respanse, as | know you are always busy doing tha
best you can as our amazing headteacher a{ I ool and
it is vary tima-consuming. if you would like 1o reconsider changing the school tripto
Eden Camp back to this menth, do you think you would consider coming with us 1o
expenence what we are so passionate about and have a lovely day out with the 55 and
657 Thank you for vour time and consideration,

Yours sincerely



Key stage 2

Pupil A — Piece C: areview of an attraction

Context: After a visit to Eden Camp as part of a WW2 History topic, pupils studied TripAdvisor reviews before compiling their own review
of the attraction. This piece has been transcribed on the following page.

@ Tripadvisor

) Perfect place for everyone for 2 day out!
L Rendew of Eden Camg Modern History Museum

00000 ...ccoeor

Date of experience: March 2024

Helpdul Sove Shore

Ag a higtory enthusiast, a few days aga | had the absolute delight of a day from start to firksl sl She Eden Camp Modem Hislory Museum?

| wms 0 shocked by the mpenence and knowledge offered at this Inleresting attraction, Each hut offared a view of d&smant periods of that wartime histony.
!I'II'T'IIB baing thera, | thoughit that it felt ke | had travalied back in time and oxpesenced Be Ristory of WW1 and WA2, | was distinctly improssed by the
imMeractive elements seattaned thioughout the camp, Howover, | really liked haw thene was a chapel whena peopie could reflect and pray.

Furtharmore, the layout of the comp was brilliant, wilh chear signs and paths guiding peoglo through the exhibit and how all the paths and huts Rowad wall, |
nwer folt lost or worriod about nat being able to find ta huls where | wanled Lo be. There was abvays siafl around wanting to hefp or answer my quostions.
The tickel price was more than justifed by the quality of the expecience; it was the pedect ameunt and thare was even a discount for tamdies. | would never
ask for my maney back. | ke fealing enriched, erSightened, and eager fo return for ancther visit in the future.

There was so much space inviling anyone for a nice day out, and | would definitely 16 mone poopie 1o come if anyona alse ks stuck In the house with nothing
b o aind wanis a nice famity day out fo have & goad time and get some fresh alr. Just ane thing {0 consider, maybe you could Emprove aceessibiity because
there ara no ramps or hearing loops for pecple who wear hearing aids, have a hearing impairment, or are disabled and have 1o be in 8 wheelchair, But athar
than that, | have nothing bad o say about Eden Camp and everything else was great!

Crearall, my expedgncs at Eden Camp was remarkable? | would definitaly come back again and would be able b g another posithe rivicw back 1o the
Eden Camp Modern History Museum and encourage mae pecple to have a great day Fee | didl Highly recommended!




Transcription:

Perfect place for everyone for a day out!

Review of Eden Camp Modern History Museum

Date of experience: March 2024

As a history enthusiast, a few days ago | had the absolute delight of a day from start to finish at the Eden Camp Modern History Museum!

| was so shocked by the experience and knowledge offered at this interesting attraction. Each hut offered a view of different periods of
that wartime history. While being there, | thought that it felt like | had travelled back in time and experienced the history of WW1 and
WW?2. | was distinctly impressed by the interactive elements scattered throughout the camp. However, | really liked how there was a
chapel where people could reflect and pray.

Furthermore, the layout of the camp was brilliant, with clear signs and paths guiding people through the exhibit and how all the paths and
huts flowed well. | never felt lost or worried about not being able to find the huts where | wanted to be. There was always staff around
wanting to help or answer my questions.

The ticket price was more than justified by the quality of the experience; it was the perfect amount and there was even a discount for
families. | would never ask for my money back. | left feeling enriched, enlightened, and eager to return for another visit in the future.

There was so much space inviting anyone for a nice day out, and | would definitely tell more people to come if anyone else is stuck in the
house with nothing to do and wants a nice family day out to have a good time and get some fresh air. Just one thing to consider, maybe
you could improve accessibility because there are no ramps or hearing loops for people who wear hearing aids, have a hearing
impairment, or are disabled and have to be in a wheelchair. But other than that, | have nothing bad to say about Eden Camp and
everything else was great!

Overall, my experience at Eden Camp was remarkable! | would definitely come back again and would be able to give another positive
review back to the Eden Camp Modern History Museum and encourage more people to have a great day like | did! Highly recommended!



Key stage 2

Pupil A — Piece D: a self-reflection

Context: As part of their preparation for the transition to secondary school, pupils were
tasked to write a short description of themselves for their new teacher.

HEU’-& G "l?

Coring ond matire, thak is how peopl describe
e, MHM&VMOSNLMI
\E.n-mplat_ht..\o.m:,’-'lk'm Fa.rl-cﬁ:n-a.. thal |

MHJMMMM%M .
ort on me ak oll banes.

wﬁsﬁgm{%‘mgdwm&&
cark,

v i eerar Arreiiplieh
maﬂo;t‘%-tbmlhmiw&‘lmn
%WJMrME&MﬂW

8



Wee. obher people e muy choss grd peorple |
ot wonk bo be humibiated. Buk this 1s only
. W\m#mlw«ummi‘lmu
W‘mhm,dﬂp&u@ﬁﬂjffw-



Key stage 2

Pupil A — Piece E: an explanation

Context: As part of their science learning, pupils studied the functions of different organs
and the importance of exercise. They watched the dissection of a heart and were asked
to write an explanation about how the heart works. They had studied explanation writing
earlier in the year.
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Key stage 2

Pupil A — Piece F: a narrative

Context: After completing a narrative writing unit, pupils were shown a clip from ‘The
Hunger Games’ film and asked to rewrite it from their chosen character’s point of view.
Pupil A selected Katniss Everdeen. Due to its length, this piece has been transcribed.

Transcription
Hunger Games

Survive or die! | could be chosen today. After all it's reaping day. District 12, my district,
the boring, dull, most Isolated district out of them all. Today our fate will be decided by
the Capitols whims. | probably will not be chosen, | will in my head, hopeful that | will be
lucky again. But 2 people will be selected to participate in the deadly Hunger Games.
And it could be me...

Blasting out with no care of the peace, a horn sounded. It will decide our destiny.
Jumping out of my skin, | move to action. Scents of coal with the damp air clogs up my
lungs more than the journey of dread; making me feel uneasy. "Katniss, keep calm and
keep your head down." | kept repeating to myself in order to not be affected by the
situation. Everyone is best dressed making their way towards their potential death, afraid
to step out of line. Standing looking at the glass bowl whilst organized into lives of
gender, | gaze at the potential future. "Will | be chosen today?" | speculated.

Emerging from the side of the stage, in her lavish dress, she looked completely different
from the rest of us. She was an outsider and didn't belong here.

"Now, the time has come for us to choose one couragous man and woman for the honour
of participating in the 74th annual Hunger Games," Effi explained whist the microphone
echoed across the desolate landscape. Everyone's faces dropped as they knew it had
only just begun. She went on, "As always ladies first." And began to walk to the large
glass bowl filled with the participants names. Hovering her hand over the bowl, she
paused in suspense. She dug to the bottom and snatched a piece of paper out. "It's not
me; it's not me." | repeated constantly. She walked back over to the microphone with
someone's name in her hard. Effie cleared her voice and announced, "Primrose
Everdeen."

All eyes were on Prim, my dearest Prim. She glanced at the audience and began to walk
to the stage, catching sight of our mother, she offered no comfort. | tried to run to her but
the guards caught me too soon. They were too powerful and weren't letting go anytime
soon, no matter how | struggled.

They held me back but that was until my voice let out a shaky screech. ‘I volunteer,” |
repeated twice, “I volunteer as tribute." It soon went quiet, quiet enough that you could
hear a pin drop.
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Looking vaguely amused, Effie seemed to soften her glare. "Oh we have a volunteer,
how brave of you!" Effie went on, now realising the connection between Prim and I.

"Well up you come, volunteer,” she indicated for my name.

"Katniss, Katniss Everdeen," | uttered with little confidence once | had firmly taken my
place. With little regard, she turned and moved on as if my bravery meant nothing. “And
now for the boys,” she clapped with glee.

Training

Waiting in a dull, gloomy room apprehensively with Peeta, my legs shook in fear, or was
it tension? "Katniss Everdeen,” my name echoed from the robotic voice calling me to
prove my worth. Between me and Peeta, not one word was spoken until, "Katniss, shoot
straight,” tumbled out of his mouth. | glanced at him, nodded my head and continued to
walk out, ever though his advice was ridiculous. It must have been his nerves.

Echoes in the training room filled the air as | walked towards my equipment, familiar |
thought but more modern, and waited for them to notice me. "Katniss Everdeen, District
12." | said in a clear voice. Everyone stopped chatting and stared. I'm sure they
wondered who dare stop their party. | grazed my hand across the unfamiliar bow, and
pulled the arrow back sharply. A loud thud struck the board as | missed the target. The
room soon filled with laughter and chuckles.

The thought of humiliating myself didn't usually bother me but this time it did. Picking up
another arrow, | pulled back on the string and it was a perfect hit. No one saw it. A
mixture of rage and anger, at myself, started to build up within me yet they still continued
to chat. | knew I could prove them wrong and show them what could do. They just had to
pay attention.

Training Part 2

Gathering around a pig that they cared about more then me and my skill, Wondering
what | could do to get their attention, my anger started to get the better of me, sending a
burst of rage around my whole body. Picking up a new sharp arrow, | held up my bow,
pulled back the string and with no hesitation, fired. Swiftly pinning the apple to the wall
straight out of the pig’s mouth. Bullseye!

Turning their heads with horror at what looked like on attack, the commitee were lost for
words. | could tell they were threatened by me. The silence was deafening enough to
hear someone breathe from a mile away. So | took a confident bow. “Thank you, for your
consideration.” I announced with rightful attitude and sarcasm. Turning around, | began
to walk back through the hallway knowing | got their attention.

"Erm, miss Everdeen? A word of caution,” a short unusual little man stepped forward.
"Although impressive, you have now ruffled feathers at the Capitol, be careful,” he
continued. "As | said, thank you for your consideration," | boldly stated as | swept out of
the room...
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Pupil B
This collection includes:

A) a narrative extract
B) a survival guide

C) a newspaper article
D) a setting description
E) aletter

F) adiary entry
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Key stage 2

Pupil B — Piece A: a narrative extract

Context: Pupils read Katherine Rundell’s adventure story ‘The Explorer’ as part of wider
learning about the Amazon rainforest. Prior learning involved discussion of effective
vocabulary choices and the use of dialogue. Pupils then wrote part of the story, being
sure to include an element of setting description.



Key stage 2

Pupil B — Piece B: a survival guide

Context: As part of learning about the Amazon rainforest and following on from Rundell’s
text, pupils wrote a guide to survival to assist those who find themselves remotely
stranded.







Key stage 2

Pupil B — Piece C: a newspaper article

Context: As part of learning about the Amazon rainforest and following on from reading
Rundell’s text, pupils wrote a newspaper article including the details of the aeroplane
crash which forms the basis of the story.
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Key stage 2

Pupil B — Piece D: a setting description

Context: Pupils were given an image of a spooky house and asked to write a setting
description which would build suspense.

The gates screeched and the fence snapped unexpectedy. Suddenly, the
sky was on fire as the sun burned down onto me. Trees were digging
into me as the crows screamed and the owls hooted. I smelt rotten
birds and flesh, which swished through my nose. I wanted to turn
around but I made myself carry on. I was needed. I couldn’t stop.

The stairs creaked as I walked up them to the mysterious house. I
felt the goosebumps crawl up my arm and tried to ignore them because
now was the time to be brave. As soon as I opened the door, the
almosphere changed. The breeze from outside slipped into the house.
Then the door slammed. Totally overwhelmed, I felt apprenshive but
took another step forward into the darkness..
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Key stage 2

Pupil B — Piece E: a letter

Context: Pupils read Drew Daywalt’s story ‘The Day the Crayons Quit.” They were asked
to write a letter in the voice/character of a chosen piece of classroom equipment.

To Awmelia,
T cevtt do thie! T'm done! T

o«:u.fd: ‘mmmw, Uwo)E v ?,{m'w?

- breod bhe
L et S

i T

Lo . I'm vealiy
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Key stage 2

Pupil B — Piece F: a diary entry

Context: Based on their learning around WWII and after reading Anne Frank’s diary,
pupils wrote a diary extract expressing Anne’s anxiety at her situation.






Pupil C
This collection includes:

A) a non-chronological report

B) a newspaper report and opinion pieces
C) adialogue

D) a balanced argument

E) a narrative
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Key stage 2

Pupil C — Piece A: a non-chronological report

Context: After exploring examples of non-chronological reports, pupils chose an animal to
research before writing their own report.
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Key stage 2

Pupil C — Piece B: a newspaper report and opinion pieces

Context: Drawing on a humorous newspaper report of a real-life motorway incident,
pupils developed an idea for their own report. Broadsheet newspaper styles were also
explored, and Pupil C used their original idea as the basis for related opinion pieces.

THE TEL

EGRAM

Beavers Cause Mayhem on the M19

Beavers caused chaos on the M19 yesterday evening when
they gnawed through several tree trunks, resulting in them

falling onto the carriageway.

At around 8.30pm last night, the group of rodents, who local
residents say have been causing havoc for months, felled
{three conifers on the M19 between junctions 15 and 16
resulting in all three lanes being blocked. Long tailbacks
ensued as motorists waited for the Highways Agency to
organise the removal of the 34ft trees.

One witness, who saw the beavers as they were nibbling their
way through the trees, explained how it looked as though the
animals were using the pieces of gnawed wood to build a dam
at the nearby Briscoe River, located on the border of Newton

Heath and Ashton.

Another added, “I saw the little critter that took the last bite
before the first tree fell. Obviously, those driving had no idea
what was about to happen and one swerved as it hit the
tarmac, crashing into the safety barrier and ending up veering
onto the hard shoulder. It was a few moments later that the
other two trees fell.”

Luckily, no serious injuries were obtained by the man driving
the vehicle.

The mass clean-up operation, orchestrated by the Manchester
Highways Agency, took several hours, leaving many motorists
stuck. The felled trees needed to be cut into smaller pieces
before they could be taken away. “It was a logistical
nightmare,” explained Jack Johnson, area manager at the
Highways Agency. “These trees are over nine metres in height
and the trunks can be very difficult to saw through. The team
have worked tirelessly throughout the night to remove the
trees and debris and to get the motorway reopened as soon

as possible.”

Diversions were put in place, with one lane reopening at
around mid-night. The other two lanes remained blocked off
for a further hour whilst the last of the wreckage was cleared

away.

Despite the best efforts of the Highways Agency, some
motorists were disgruntled. “They’ve known about these
beavers and the chaos caused by them in the local area for
months and nothing has been done about it. I'm not surprise:
this has happened, it was only a matter of time,” shared Lisa
Samson, a member of the public caught up in the tailbacks. “
had a really important appointment booked and was on my
way to drop my kids off at their uncle’s house when this
happened. It had taken months to get the appointment and
now I'll have to go back onto the waiting list!”

Others saw the lighter side of the situation, sharing jokes anc
memes on their social media accounts.

@Precious2020

I'll be DAM-ED if I'm not getting
home tonight! #beavers #M19
#stuck

@5j654

Hahahaha, as if the M19 is closed
because of.... beavers & That’s the
best dam thing I've ever heard &

A petition has been penned by local residents who are calling
on the support of the nation to help them in their plight to rid
the area of the animals. They are putting pressure on the
government to announce a cull of the critters who are
currently rampant throughout the area. The petition can be
found here:

change.org/nomorebeavers.
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Should beavers be culled in the UK?

We asked two experts for their views about what should be done regarding the increase in beaver-
that have been sweeping the nation in recent months.

related issues

YES says Sarah Jones, CEO of ExterminateUK

[{}
The recent increase in beaver populations across the UK can be attributed to local councils’ failure to put into

place robust procedures for granting beaver control licences. Farmers in particular have been impacted by this
inaction, causing a loss in valuable crops and infrastructure. As the rights of people are eroded away by woke
roups who believe animals should have rights to the point where human lives are impacted, it is no surprise that
incidents such as the carnage that took place on the M19 this week occur. Twenty-six beaver-related incidents,
hich have put human lives in direct danger, have been recorded so far this year. The economic and environmental
amage caused means action must be taken. Culling is a quick and effective solution; it is painless for the animals
nd councils already have government permission to grant licences without bureaucratic red tape stalling

. ”
roceedings.

O says Flower Love, Leader of Animal Love Ltd

”| feel incredibly upset for the people involved in the incident above. This is a direct example of how the

marginalisation of beavers is now coming back to bite. We have campaigned for years for rivers and forests to be
eft alone in order to provide safe places for beavers and other animals to live safely. The felling of trees in order to
uild residential areas and retail parks is directly to blame for pushing local wildlife to the periphery and indeed, to
he bankings of motorways. Culling beavers is inhumane and placing blame on animals when in fact we should be

n
obbying the government to bring back green spaces so humans and animals can once again live in harmony.
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Key stage 2

Pupil C — Piece C: a dialogue

Context: After exploring dialogue in a shared class novel, pupils selected a familiar story
and developed a scenario in which the characters were involved in a disagreement.

Arriving at Lucretia Cutter's mansion, adredline running through the three, a sweat
of nervousness streamed down Darkus's face. The pressure was on. With the
mission nearly accomplished, one frightening question jumped into their minds:
who goes in?

“Well clearly Darkus should go, | mean it's YOUR dad who mysteriously disappeared
a few days ago, right? Virgnia questioned firmly, emphasising her point with hands
on hip.

Darkus frowned. It was his idea. Ever since they were friends all he would chat
about was his dad.

“Why should | go? I've done the maost risky things while YOU and Ber-tolt,” Darkus
gpat, lengthening Bertolt’s name to annoy him, “are there chilling. Well newsflash,
I'm the leader not you so YOU'RE going!”

The tension was high and thick enough to be cut by a knife. Bertolt kindly told the
both of them to shut up: the result was not what he was expecting. "SHUT IT
BERTOLT!" they both screamed at the top of their lungs. Scheming with a plam,
Darkus whispered to Yirgnia smiling a sly grin.

*Guys... what are you talking about? Bertolt requested, shaking.
“We were thinking, Bertolt...” explained Darkus.

*Since you're that guy who rarely does anything and just cheers us on, maybe ¥0U
should do something, so when we get named as heroes you'll be at least
mentioned,” interrupted Virgnia, showing a face that Bertolt was afraid of.

*0h no that's the if you don't accept, you're dead’ face!” Bertolt muttered to himself.
With that being said, Bertolt accepted the challenge, hoping he'd get extra credit. The
three of them knew that wasnt going to happen but it was worth a try.
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Key stage 2

Pupil C — Piece D: a balanced argument

Context: After exploring a range of moral and ethical issues in stories, pupils identified a

broad issue to discuss in the form of an argument.
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Key stage 2

Pupil C — Piece E: a narrative

Context: Drawing on the picture book “‘The Promise’ by Nicola Davies, pupils wrote their

own story focused on transformation.
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