
KS2 WRITING 

ASSESSMENT AND 

MODERATION 

BRIEFING 2



Session Aims

Exploring evidence relating to the ‘pupil can’ statements 

for working at the expected standard

Gaining experience of distinguishing evidence for the ‘pupil 

can’ statements for the expected standard and the greater 

depth standard

Build confidence in building a picture of writ ing attainment 

for pupils ‘working at greater depth’ through the 

systematic review of evidence



Working Towards the Expected 
Standard

Working at the Expected 
Standard 

Working at Greater Depth 
within the Expected Standard



Exploring evidence systematically expected standard

From Pupil A’s writing, read 

Piece B (a narrative).

Approach the piece as a 

reader, considering how

effectively the piece engages 

interest and how clearly 

meaning is communicated.



The pup i l  can:

wr i te eff ect ively f or  a  r ange o f purposes and 

aud iences,  se lect ing language that shows good 

awa rene ss o f the reader  ( fo r  example , the use of  

the f i r s t  per son in a dia ry; d i rec t  addre ss in  

instruc t ions and pe rsuas ive wr i t ing)

T h e  p u pi l  ad op t s  t he  f ir s t  pe r son  t o  t e l l  even t s  f r om a  s i ng le  

p e rsp ect i v e .

T h e  n ar ra t i v e  t e l l s  o f  t he  f a t he r ’ s  la s t  momen t s  b e fo re  le av in g  i n  

se arch  o f  a  sa fe r p lac e  t o  l i v e .

T h e  p u pi l ’ s  n a rr a t i v e  g i v es  in s i g ht  i nt o  t h e  s i t ua t io n an d t h e  f a t h e r ’ s  

f ee l in gs

T h e  c ha ract e r ’ s  sad ne ss  an d l on e l i n ess  a r e  emp h as i sed t h rou g h 

f la s hb ack s

T h e  c ha ract e r ’ s  t ho ug h t s  and  fee l i ng s  t owar ds  h is  f ami l y  a r e  revea l ed  

t h rou g h co mmen t s  an d ges t ur es

Deta i l ed ob se r va t i on s  emp h as i se t h e  ch a rac t e r ’ s  fe e l i n gs  an d  s up po rt  

t h e  se t t i ng

Re peat e d re f e ren ce s  emp h as i se t h e  emot i on  o f  t h e  even t

T h ere  i s  an u nd er l y i ng  sen se  o f  t h re a t  a nd  f or ebo di ng



Refer to the 

TA framework

What evidence does this 

piece give you towards 

demonstrating that the 

pupil  is working at the 

expected standard?



Evidence of EXS

L a ng u a g e  c h o i c e s  s h o w  go o d  a w a re n e s s  o f  t h e  r e a de r

T h e  s e t t i n g ,  ch a ra c t e r  a nd  a t m o sp h e r e  a r e  e s t a b l i s h e d  a n d  e n g a g i n g

v o c a b u l a r y  a n d  g r a m m a t i c a l  s t r u c t u r e s  i n c l u de  a  r a ng e  o f  s e n t e n c e  t y p e s  

w h i c h  r e f l e c t  w h a t  t h e  w r i t i n g  r e q u i r e s .

T h e r e  a r e  a  f e w  e r r o r s  a n d  r e pe t i t i v e  s t r u c t u r e s ,  b u t  t h e s e  d o n ’ t  o v e r l y  

d i s r up t  t h e  e f f e c t i v e n e s s  o f  t h e  w r i t i n g  o v e r a l l

S u b o r d i n a t i o n  a n d  a dv e r b i a l  p h r a s e s  v a r y  s e n t e n ce  p a t t e r n s  a l o n g  w i t h  

c o n s i s t e n t  a n d  c o r r e c t  m o v e m e n t  b e t w e e n  t e n s e s ;  t he s e  s up p o r t  co h e s i o n  

t h r o u gh o u t  t he  w r i t i n g

T h e  r a ng e  o f  p u n c t u a t i o n  u s e d  m o s t l y  co r re c t l y  i n c l u de s  co m m a s  t o  m a r k  

s u bo r d i na t e  c l a u s e s ,  a n d  a d v e r b i a l s ,  c o m m a s  a n d  d a sh e s  t o  i n d i c a t e  

p a r e n t he s i s



From Pupil A’s writing, read Piece D (a diary entry).

Which statements at the 

expected standard 

receive confirmation in 

this piece?

Are there any 

statements or parts of 

statements which still 

have no evidence?



Evidence of EXS

Character,  setting and atmosphere are created through 

language choices , the character ’s actions and internal 

monologue.

Varied sentence structures and verb tenses support the 

narrative,  which moves between the current timeline and 

past events .

Overall , the writing is cohes ive, though at times the 

chrono logy is  di ff icu lt to fo llow.

A range of  punctuation is used mostly correctly. 

Achievement across  ‘a range of purposes and audiences ’ sti ll  

needs to be conf irmed through further pieces.



Read Piece A (a leaflet) and Piece 

C (a formal persuasive letter).

Decide what evidence these add to your growing 

picture of the pupil’s overall achievement.

• What is effect ive about these pieces?

• What is less ef fective about these pieces?

• Having considered the evidence in these four 

pieces, what would you do next?



What statements at the expected 

standard are confirmed?

Non-f ict ion wr iting  is organised for the purpose and seeks 

to expla in or persuade through language choices. 

Content is large ly appropr iate a lthough arguments and 

explanations would benef it  from expansion or more 

carefu l sequenc ing.

A range of cohesive dev ices are used successfully. 

Vocabulary, grammatica l structures and verb tenses are 

varied  and  ref lect what the writ ing requ ires. 

Punctuat ion ac ross the collect ion uses a range, mostly 

correct ly.



PUPIL CAN STATEMENT

'INTEGRATE DIALOGUE IN 

NARRATIVES TO CONVEY 

CHARACTER AND ADVANCE THE 

ACTION' IS NOT EVIDENCED IN 

THESE PIECES.

What are the implicat ions for your 

plann ing and preparat ion for  internal and 

external moderat ion?



Greater Depth 

standard

Each of the greater depth 

statements is relevant in 

its own right, but  they 

also work together to 

support the overall 

effectiveness of the 

writing.





Pupils 

Can...

'write effectively for a range of purposes 

and audiences, selecting the appropriate 

form and drawing independently on what 

they have read as models for their own 

writing' (e.g. l iterary language, 

characterisation, structure) 

Allow for autonomy and creativity to 

enable this to happen naturally



Read Pupil B Piece E (a blog) to become 

familiar with its focus and to experience it as 

a reader.

Now refer to the pupil can statements for 

‘working at greater depth’.

• What information does this piece gives you 

towards evidencing that the pupil is working at 

the greater depth standard?

• Are there any statements which you feel are 

strongly evidenced? (Which ones?)

• Are any statements lacking evidence? (Which 

ones?)



Summary of 

evidence

T he fo r m  o f  t he  b lo g  p ro v ide s  t he  ve h ic le  fo r  t he  n ar ra t o r  t o  

t e l l  h is  st o r y,  a r t fu l ly  in t e r wea v ing  t he  wo r ld  o f  o n l i ne 

c o m pute r  ga mi ng  and  s c re en  c ha t  w i t h  a  h i - t e c h  v er s io n  o f  

N e ve r l and  t o  cr e at e  a  h igh l y  o r i g ina l  na rr at i ve .

T he w r i t e r  co n sc io u sl y  ado p t s a h ig h ly  in fo r ma l  re g i st e r ,  in  

ke e p ing  w i t h  i t s c o n tex t . La ngu age  re so n an t  o f  s pee c h  

r ec r ea t e s t he  na rr a t o r ’ s  c as ua l ,  c ha t t y s t y le  whe n  

a dd r es s ing  h is  b lo g  as  a  fa m i l i ar  o l d  f r i end

Va gue  l an gua ge a nd  t h e hum o ro u s re p l i c at i o n  o f  h i s 

d i st o r t ed  s pe ec h a dd  t o  t he  a u the n t i c i t y  o f  t he  p i ec e , wh i l s t  

a bb r ev ia t ed  f o rm s  a nd  co l lo qu i al  l ang uag e en ca ps u la t e  t he  

d i st i n c t ive  vo ic e  o f  t h e “ ne w  P e t e r  P an” .



Summary of evidence 

continued

The b log  deliberately  deploys in formal vocabulary and 

grammatical constructions to c reate a h ighly  assured and 

original nar rat ive. 

A conversat ional style is established through the use of 

second-person direct  address, casual asides, e ll iptica l 

sentence fragments and use of co-ordinat ing conjunctions 

to star t a sentence.

Peter ’s dist inct ive voice is captured through the use of 

abbreviated forms and colloquia l vocabulary in  contrast  

with Emma’s sl ight ly more formal manner.

In the b log , a range of punctuat ion is used  cor rectly.



Read Piece D (a fable)

How is the pupil’s wider reading reflected in 

this piece?

How do the wri ter’s choices of grammar and 

vocabulary reflect  the level of formality for 

the form?



Key Evidence

P i e ce  D  i s  a  t h i r d - pe r s o n n a r r a t i v e  i n  t he  f o rm o f  a  f a b l e .  I t  

dr aws  o n t he  pu p i l ’ s  r e ad i ng  o f  K i p l i n g ’ s  ‘ J us t  So ’  s to r i e s  t o  

c r e a t e  a  ne w  t a l e  a bou t t he  k oa l a ’ s  s h out .

L ang uage  ch o i c e s  e v ok e  a  conv i n c i ng  na r r a t i ve  v o i c e wh i l s t  

l i t e r a r y l a n gu age  an d  r e pe t i t i v e  pa t te r n i ng  cont r i bu te  t o  th e  

au th ent i c  s ty l e  o f  t he  p i e ce .

T he  ap pa r e nt  s imp l i c i ty  o f  t he  t a l e  be l i e s  i t s  s oph i s t i c a t i on – t he  

m oda l  ‘wou l d ’ ,  us ed  e x t ens i v e l y  a t  t he  s t a r t  o f  t he  p i e ce  i s  

r e i n f o r ced  by  t he  p a s t  p r o gr e s s i v e  and  s imp l e  p r e s ent t o  s ug ge s t 

t he  k oa l a ’ s  h ab i tu a l  beh av i our ,  wh i l s t  t he  p e r f e c t  f o rm  sug ge s ts  

t he  ch ange d  s ta t e  o f  a f f a i r s  a t  t he  e n d .



More evidence

A se mi- fo rmal  s ty le is  adopted  in  the  fa ble  through 

the avoidance of  contrac ted verb fo rms and  the 

del iberate  repet i t ion of moda l  verbs

The wr i ter ’s  consc ious and assured use o f syntax 

combines w ith jud ic ious choice s o f vocabu lary,  

inc lud ing  the  use of ‘ fo r ’  as  a  conjunct ion to  

successf u l ly  r ecreate the so lemn and s l ight ly 

ant iquated  sty le of  the or ig ina l  K ipl ing  sto r ies .



Read Piece B and Piece C

Decide what evidence these add to your growing picture 

of  the pup il ’s overal l  achievement.

• How do the choices (including those over 

vocabulary, grammar, form and formali ty) 

reflect the wri ter’s purpose, audience and 

context?

• When writing in more formal contexts, how 

does the pupil  avoid the language they 

might otherwise use in speech?



Choices of vocabulary, grammar, 

form and formality

The  wr i te r draws  not  only  on thei r  reading o f  t his  novel ,  but a l so  on thei r  

reading of  fo rmal  l et te rs t o l odge  an o f f i ci al  c omplaint  about Ha rry.

By choosing to  wr i te  i n rol e a s t he Basi li sk,  the  wr it er  i s ab le t o make 

ob li que  refe rences that  are  li ke ly  to  appeal  to  t hos e famil i ar  wi th the 

nove l.

These  cl ev er l y reveal  the  overbear ing and dupl i ci tous na ture  of  t he g iant  

snake  through a combinat i on o f  f l at te ry and ass ert ion

The  use  of  ‘ i t’  a s t he subje ct  of  a  cl ause has the e f fec t o f  sl i ght l y 

d i st anc ing the wr i te r  f rom the  vi ews  expre ssed, making the Basi li sk ’ s  

asse rti ons seem more p lausib le  than they actual ly  are .

An appropr i at el y fo rma l reg is te r is  adopted

Occasiona l  lapses into  a s li ghtl y l es s fo rmal  reg i st er a re enti rel y 

appropr i at e a s the ingrat ia ti ng Bas il i sk ’ s mask s li ps and his  true  nature i s 

revea led.



Choices of vocabulary, grammar, form and 

formality

The writer  deals with a potentia l ly emotive topic in  

an authoritat ive and object ive manner.

By providing deta iled informat ion about the impact  

of deforestation, the writer  leaves the reader  in  no 

doubt about the seriousness of the issue. 

Despite acknowledging  the counter  argument and 

the tentativeness of some of the facts the writer  

deftly  secures their  case.



The writer adopts and maintains a highly 

formal style appropriate to audience, purpose 

and subject matter.

An authoritative tone is achieved through 

precise and often subject-specific 

vocabulary whilst more informal choices invite 

the reader to draw familiar analogies



Agentless passives, including an impersonal  

‘it ’ construct ion (It is estimated that), 

support the writer’s seemingly objective 

stance by attributing no blame. 

Expanded noun phrases and precise use of 

nouns add weight and gravitas to the 

writing.



When writing in more formal 

contexts, how does the pupil 

avoid the language they might 

otherwise use in speech?

The letter to P rofessor Dumbledore (Piece B) 

deploys a level  of  fo rmal ity bef itt ing the 

character o f the deceitfu l  Bas il isk in an 

attempt to dupe Dumbledore into expell ing 

Harry from Hogwarts.

The somewhat pompous tone is  achieved 

through assured vocabulary choices and 

manipulation of grammar, includ ing agentless 

passives and the cons idered use of modal 

verbs .



When writing in more formal contexts, how 

does the pupil  avoid the language they might 

otherwise use in speech?

The impersonal and object ive tone adopted in  

the balanced argument (Piece C) is indicative 

of the highly  formal register requ ired .

Vocabulary choices are p rec ise, as bef it ting  

the audience, form and purpose of the writ ing 

as well as its more serious subjec t matter.



Reflection

Having reviewed a collection of writ ing at the 

expected standard and at greater depth 

standard, write down some key points for 

you to consider, appropriate to your own 

practice in school.



Example marking 

comments- guiding 

next steps

How can you show how scared Jim was when he first 
set eyes on the workhouse?
Try to show the reader that the characters really dislike 
each other.
Check that you have written your leaflet for the parents 
of a young child. Think about your vocabulary choices.
Re-read the paragraph where you describe the Amazon 
rain forest for the first time. Can the reader vividly 
imagine what it is like from your description?
Does the dialogue in your newspaper report show the 
interviewees personalities?



Thursday 6th March 9.00-12.30

Civic Centre CR5

Please bring examples of writing to the session.

WTS

EXS

Potential GDS (If you have any!)

Please be prepared to share marking and 

feedback comments as exemplars. 
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