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Today’s 
session

• 30-minute presentation about the updated 
Development Matters

• 15-minute Q&A session



Development 
Matters 2021–
what’s new?

Objectives: 

• More support for early 
communication

• Reducing workload

• Specific guidance for 
reception year

• Narrowing the gap



The challenge

‘Once children fall behind, it is 
hard for them to catch up and 
they are likely to fall further 
behind throughout school.’

Becky Francis, CEO, Education 
Endowment Foundation
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Pedagogy

• What we provide: the enabling 
environment

• What we do: minute-by-minute 
interactions

• Listening to children and having 
conversations with them

• Flexible

• Repertoire of different approaches

• Play

• Characteristics of effective teaching 
and learning

• Balance: child-led and adult-guided



Curriculum: a progress 
model

• Top level view

• Secure learning, not filling in 
gaps or setting out next steps

• Balance

• Reduced length of DM

• Tackling un-necessary 
workload

• Inclusion

• Every child can thrive



Tracking and 
checklists

• Tracking can be problematic

• LA collection of tracking data

• Focus on what’s useful

• Checkpoints, not checklists

• Establishing starting points

• Right tools for the job

• Children’s voices and reflections

• Parents

• Inclusion – every child can thrive



Effective use 
of 
assessment



Missing in action?



Bilingual children

• It is assumed that young children will 
“pick up” English naturally and very 
quickly’. In fact, learning a second 
language is hard, and children need 
skilful support from us. We also need to 
value and support their first language. 



Inclusive practice

• Getting to know children

• Precision: what barriers to learning 
might the child have?

• Most needs are temporary: children can 
overcome them with the right support

• Whether needs are short-term or 
longer-term, early identification is key

• ‘Levels’ or ‘overcoming barriers’?

• Continuous improvement e.g. using the 
Inclusive Classroom Profile



Models of disability

Vs.



Children with SEND

Children with SEND are 10 to 15 months 
behind other children by the end of the 
Early Years Foundation Stage, according to 
the Education Policy Institute’s annual 
report. 

https://epi.org.uk/publications-and-research/education-in-england-annual-report-2020/


Key points for reflection

• We need to target our efforts on helping 
those children who are struggling to 
access the curriculum

• The curriculum must be inclusive and 
enable every child to make progress



Further pathways: 
improving children’s life 
chances

• Supporting children’s self-
regulation

• Working in a mutually 
respectful partnership 
with parents



@EducEndowFoundn

The Early Years Toolkit
Presents 12 approaches for improving 

teaching and learning summarising:
its average impact on attainment;

its cost;

the strength of the evidence supporting it.

Good starting point for professional 

conversations



Key points

• It’s what we do that makes 
the difference

• The large majority of the 
evidence relates to play-
based and playful 
approaches to learning

• High quality childcare is 
essential

• Professional development



Building on strengths



Making 
changes
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include a whole-staff session, self-study and online learning, discussion, mentoring or coaching, and peer 

support. There isn’t any evidence that sending staff to one-off training events and asking them to share their 

learning with the wider team is effective in improving quality, although it might support an individual’s 

professional development.  

Professional development is most effective when there is a clear focus on practice, clearly linked to theory. 

Ongoing support will mean that participants can transfer what they are learning into their daily practice, and 

understand the theory that underpins what they are doing. For example, practitioners could regularly observe 

or film their practice (with the consent of parents). That will help them to check that they are putting their 

training into action. Coaching sessions can help practitioners to keep focused on their training, and to overcome 

barriers to change.  

It’s important to include everyone in the training and implementation sessions. Ensure that sessions are 

engaging and practical, with focused professional learning and plenty of practical examples. Participants will 

need to know what the new practice looks like.  Settings can reduce the costs of Professional Development by 

joining together as a group and working together on a programme. Local authorities, Teaching School Hubs, 

and Research Schools can help with this.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Implementing change (adapted from Putting Evidence to Work: A School’s Guide to 

Implementation, Education Endowment Foundation, 2019)  



Find out 
more

• Independently written 
guide to download as a 
PDF and links to other 
free resources:

• www.development-
matters.org.uk

http://www.development-matters.org.uk/


A call to action: trust and 
professionalism



Time for 
questions


